Abstract: Community-based rehabilitation (CBR) strives to enhance quality of life for individuals with disabilities and their families by increasing social participation and equalizing opportunities in the global south. Aligning with the Sustainable Development Goals, CBR also aims to address the high rates of poverty faced by individuals with disability. Empowerment, a pillar of CBR, involves strengthening the capacity of people with disabilities, their families, and their communities to ensure reduction of disparities. This article outlines a scoping review that guided by the question: "What is known from the existing literature about the applicability of eLearning for capacity building in CBR?" This review did not uncover literature related to eLearning in CBR; however findings suggest that other disciplines, not explicitly tied to CBR, currently use eLearning to educate and empower professionals in the global south. We argue that eLearning technology could be an effective and sustainable solution for CBR programming in the global south for capacity development. Such technology could increase individuals with disabilities' access to education and could provide opportunities for wider dissemination of knowledge, beyond typical funding cycles. With a goal of informing future CBR practice in eLearning, this article concludes by highlighting key lessons taken from other disciplines that have utilized eLearning in the global south.
Introduction
According to the World Report on Disability [1] , over one billion, or approximately 10%-15%, of the world's population has some form of disability. Individuals with disabilities often experience poorer health, less education and employment opportunities, and are over-represented in poorer countries [1] . As such, addressing global poverty, as well as the disparities among people with disabilities, must go hand in hand. The Sustainable Development Goals (SDGs), the new development agenda after the Millennium Development Goals, highlight disability in its goals to eliminate global poverty by 2030 [2] .
In developing countries, it is estimated that 80% of individuals with disabilities live in isolated rural areas in developing countries [3] . By increasing support systems for people with disabilities through community development and building the capacities of members of the community, people with disabilities may have a better chance at equal opportunity and improving their quality of life. Since the 1970s, the international community has promoted community-based rehabilitation (CBR) as an important strategy to bring education and services to communities in which these are lacking [4] . Aligning with the post-2015 development agenda, CBR aims to enhance the quality of life of individuals with disabilities and their families by increasing social participation, equalizing opportunities, and addressing the high rates of poverty. Inherent to the principles of CBR is the necessity to focus poverty reduction efforts on people with disability to eliminate global poverty.
The CBR matrix has five pillars: health, livelihood, education, social, and empowerment [4] . Each pillar is integral to the success of implementing CBR projects. This scoping review puts focus on the empowerment pillar of the CBR matrix. The empowerment pillar emphasizes the importance of strengthening the capacity of people with disabilities, their families and their communities to ensure the reduction of disparities [4] . As it relates to the empowerment pillar, we argue that electronic learning (eLearning) could be a potential solution to long-term and sustainable capacity building of people with disabilities, families, and communities to ensure full inclusion of people with disabilities in all aspects of life. eLearning is becoming frequently used as a method of delivering education [5] . Such technology could decrease costs associated with engaging outside experts in content delivery and could provide opportunities for wider dissemination of knowledge, beyond typical funding cycles.
With this article, we outline the results of a scoping review that we conducted to explore the role of eLearning as a sustainable option in CBR for developing capacity in the global south. The scoping was guided by the research question: What is known from the existing literature about the applicability of eLearning for capacity building in community based rehabilitation (CBR)?
Conceptualization of Terms: "eLearning", "Global South", and "Sustainability"
For the purpose of this scoping review, we have conceptualized the following terms in order to delineate the ideas we used: community-based rehabilitation, eLearning, global south, and sustainability.
Community-based rehabilitation (CBR) . CBR is most commonly defined as "a strategy within general community development for rehabilitation, equalization of opportunities, and social inclusion of all people with disabilities...implemented through the combined efforts of people with disabilities themselves, their families and communities, and the appropriate health, education, vocational, and social services" [6] . For the purpose of this study, we will be defining CBR as such.
eLearning. With the uptake in use of non-traditional methods for education, several experts and organizations have defined the concept of eLearning. The Organisation for Economic Co-operation and Development (OECD) defines eLearning as the "use of information and communications technology (ICT) to enhance and/or support learning in tertiary education [which] covers a wide range of systems" [5] . As well, as part of an international project involving experts around the world, Sangra, Vlachopoulos, and Cabrera created an inclusive definition of eLearning, being:
an approach to teaching and learning, representing all or part of the educational model applied, that is based on the use of electronic media and devices as tools for improving access to training, communication and interaction and that facilitates the adoption of new ways of understanding and developing learning [7] .
Although the above definitions provide a comprehensive understanding of eLearning, for the purpose of this scoping review-which was to get a broad sense of how technology is being used for education delivery in the developing world, we chose to broaden our definition of eLearning even further, to include any information and communication technology (ICT) or any web-based learning including interactive online modules, video teleconference, live support, web-based workshops/seminars, electronic medical libraries, online consultations, computer-assisted instruction, distance education, virtual education, learning management systems, or simulation-based learning. In our conceptualization of eLearning for this review, we also included offline computer-based learning delivered through CD-ROMs and USB sticks, as well as mobile learning, or mLearning, which involves retrieving information and resources over a cellular network.
Global south. For this study, we focused on studies that targeted learners in the global south, which we define as developing countries of the Southern Hemisphere, comprising of Africa, Central and South America, developing Asia, and the Middle East [8, 9] . In literature, terminology to describe geographically under-developed areas is frequently contested [10] . For the purpose of the study, "global south" will be used to encompass the terms "developing countries" and "low-and middleincome countries", as well as other similar terms.
Sustainability. One of the most commonly cited definitions of sustainability is from the Brundtland Report, which defines sustainable development as, "development that meets the needs of the present without compromising the ability of future generations to meet their own needs." [11] . "Sustainability" can mean many different things in CBR practice. For example, Helander describes sustainability in CBR as a multifaceted concept comprised of three disparate components of sustainability; technical sustainability, which is the program implementation and translation; cultural sustainability, which is the incorporation of the program into the community; and financial sustainability, which is the independent preservation and implementation of the program set in place [12] . Furthermore, Khasnabis and Motsch qualify sustainability as having three elements; technical, financial and organizational, and it must, "be sustainable beyond the immediate life of the programme, that is being able to continue beyond the initial intervention and thrive independently of the initiating agency" [13] . These two concepts indicate the vast ideas that need to be considered when taking into account the idea of sustainability. Due to this diversity in conceptualization of "sustainable" in CBR, for this scoping review, we did not assign a concrete definition of sustainability, rather, we chose to examine the term "sustainability" in the context in which it is used-thus, one aspect of our results and discussion will include a reflection upon how sustainability was conceptualized in the articles retrieved for this review.
Methods
We managed this review from the approach defined by Arksey and O'Malley [14] . Specifically, we conducted this search in a multi-step, iterative fashion. First, we conducted a targeted search to look exclusively at the application of eLearning for community-based rehabilitation in the global south. We used Queen's University's academic search engine which encompasses numerous academic databases including CINAHL, Cochrane Library, Global Health, Google Scholar, MEDLINE, PubMed, and Summon (Queen's University Libraries). Search terms included: "community-based rehabilitation", "capacity building", "global south", "web-based education", and "E-learning". These specific phrases were searched independently and combined using connecting words. Synonyms were searched including, "developing countries", "low-income countries", "middle-income countries", "online learning", "online tutorials", "web-based instruction", "web-based learning", "distance education", and "CBR". From this initial search, we found zero articles meeting our search criteria.
For the second step, we broadened our search inclusion strategy by using the same keywords in the search, except we eliminated "community-based rehabilitation" as a necessary search term. This search yielded 58 articles using the following inclusion criteria: first, articles must discuss eLearning as we have defined it above, and second, articles must place or apply eLearning within the context of the global south. We excluded articles if they were not published in English; the sample population was entirely from the global north, or a high-income country (as classified by the World Bank); or if the article was published before August 2000. We also excluded articles discussing telemedicine as they did not have a definitive curriculum were delivered on a case-by-case basis and therefore did not fit our criteria for "eLearning". Papers were initially screened for inclusion/exclusion based on relevant titles and abstracts. We considered studies from August 2000 to June 2015. We selected 2000 as the cut-off date, as the term eLearning is widely believed to have been coined in 1999 and, thus, the term "eLearning" likely would not have entered into scientific literature before this date [15] . Additionally, we chose the year 2000 as an appropriate cut-off, given the incredible change and expansion of technology over the past 15 years.
For the third step, we hand-searched relevant articles from the reference list of the 58 articles, which yielded another 55 articles, yielding a total of 111 articles. We compiled the 111 articles into a reference organizer (Zotero) and imported the library into to a reference manager (Covidence). We removed three duplicate articles, and two authors then independently read all 108 article abstracts to further screen for the inclusion criteria. We selected of 45 articles for full-text review (see Figure 1 ).
The final step was to analyze the content of the 45 eligible papers to evaluate key themes of the included papers. This was also conducted in an iterative process, with frequent discussions among the three researchers to develop consensus around the most important themes. Specifically, two reviewers extracted data independently and placed the data into a table. The reviewers then compared their data tables and discussed any discrepancies. If no agreement could be reached related to relevant table content, the third author was consulted and acted as arbiter. This process resulted in information on population sampled, delivery approach of eLearning, workforce, country of implementation, aims of eLearning, and lessons learned/applications being extracted from relevant articles and organized in a detailed table for further discussion. 
Results
The key themes that we have pulled from selected articles relate to descriptive characteristics, benefits of eLearning, challenges of eLearning, and suggestions for future application of eLearning (see Tables 1-3) . Demonstrate that offline eLearning can be used to address global health care workforce shortages in developing countries in terms of knowledge, skills, attitudes and satisfaction where resources are limited and locations are remote with poor access to the Internet Health Care Workers (Students in medicine, dentistry, nursing, psych, physiotherapy)
Offline eLearning (delivered via USB or CD-ROM which run on a PC; included eLearning and blended learning with some use of personal digital assistant device 
Descriptive Statistics

Types of Articles on eLearning
There were three types of articles collected in our scoping review; (i) peer-reviewed review articles (R) (see Table 1 ), (ii) peer-reviewed empirical studies (E) (see Table 2 ), and (iii) non-peer-reviewed articles (N) (see Table 3 ).
The majority of articles (30 articles) were empirical studies, including studies that measured acquisition of knowledge, development of skills, as well as measurement of attitudes and opinions of learners or instructors. There were 13 review articles included in this scoping study. These articles generally consisted of reviews of current literature on various topics related to eLearning in the global south. There were two non-peer-reviewed articles included in the scoping study, one from the World Health Organization (WHO) and one article from the World Summit on the Information Society, published in the UN chronicle. These two articles outline various key features of eLearning implementation in the global south from an international organization perspective.
Characteristics of Populations Depicted in Articles
Of the 45 of relevant articles in this scoping review, Brazil (R0, E3, N0), Tanzania (R1, E2, N0), and Thailand (R0, E3, N0) shared the largest geographic representation (three articles each). Eight studies (R5, E1, N2) looked at eLearning implementation in the global south in general, without naming specific countries and four studies (R3, E1, N0) looked at eLearning worldwide, but included results and discussion sections that specifically addressed eLearning in the global south. In terms of the types of learners depicted in the articles, most were professionals, with representation from a range of disciplines. Of the 45 articles in this scoping review, 33 articles (R6, E26, N1) focused on health-related applications of eLearning and 14 articles (R8, E5, N1) focused on learners from non-health related professions, such as education, engineering and law. It is important to note that the majority of learners depicted in the articles were professionals, generally with higher-than-average education and computer experience. Non-professionals or learners with disabilities were not discussed as learners in the articles. Tables 1-3 provides further information about countries and professions represented in the articles.
Method of Delivery of eLearning
The most common method of delivering eLearning to resource-constrained areas was via the Internet, with 43 articles discussing implementation of eLearning using the World Wide Web. Five articles discussed the potential use of mLearning, or mobile learning, as a platform for delivering content in the global south. For example, Chang and colleagues, explored mLearning by providing a 3G smartphone with pre-equipped information-based applications, which were utilized by medical residents in Botswana [50] . It is important to note that calling and texting features were disabled from these devices so the phone was used solely for eLearning purposes. Four articles discussed video-conferencing as the key method for training the targeted population. Other methods used included blended learning (11 articles), which employed a combination of traditional learning and eLearning, and offline learning (6) , which used electronic materials such as CD-ROMs or USB sticks. Table 1 provides further information about specific methods addressed in each article.
Benefits of eLearning
There are many benefits to using eLearning in the global south that were highlighted in the articles. Here, we report benefits particularly related to access, interest/outcomes, and sustainability. As it relates to access, 26 articles (R8, E16, N2) in the scoping review indicate that eLearning extends access to education into geographic areas and among populations that may not otherwise have access to such training via more traditional, classroom-based methods. For example, Frehywot and colleagues note that eLearning is the most efficient and cost effective strategy for educating a large number of individuals over a wide geographic area [26] . Furthermore, Aczel notes that eLearning extends the reach of experts in order to build capacity in remote areas of the global south [18] . eLearning can also increase access to education in areas that may face challenges in Internet and Communication Technology infrastructure. For example, Rasmussen and her colleagues found that certain methods of eLearning, such as via CD-ROM or USB stick were particularly useful in these contexts [28] .
Another key benefit of eLearning in the global south relates to both student and faculty enjoyment and outcomes, with many articles reporting positive attitudes toward eLearning. For example, more than half of the studies discussed the attitudes of the students and instructors in terms of implementation and use of eLearning. Articles that involved empirical data measuring student satisfaction and/or outcomes mainly reported that students were satisfied with the use of eLearning, preferred interactive online learning compared to reading a textbook, and enjoyed the overall experience. For example, De Maio conducted a study implementing a traditional medical training course as an Internet-based course for students in Brazil and found that 89% of students enjoyed the experience and 88% of students reported they would enrol in another course via the Internet [30] . In a different study that examined delivery of a web-based curriculum of bronchoscopy material, 75% of learners reported the contents of the training were easier to remember using the computer-based interactive question-answer style compared to the same information presented in a textbook, with 66% of all participants noting that learning using the web-based curriculum was "less boring" than reading a textbook [35] . Another study demonstrated that instructors consider eLearning to be a valuable instrument to develop education to meet the need for a qualified, educated workforce [34] . In addition to positive reception from learners and instructors, the majority of articles (42) (R13, E27, N2) demonstrated that eLearning offered similar or better knowledge outcomes than traditional learning. For example, several studies demonstrated that knowledge acquisition and skill building in eLearning is equivalent to, or better than traditional learning. Moreover, Rasmussen and colleagues conducted a systematic review comparing offline eLearning to traditional learning and found several studies that demonstrated significantly higher knowledge gains in eLearning, as compared to traditional learning [28] .
Finally, articles discussed the benefits of eLearning as it relates to sustainability, with 11 articles (R4, E6, N1) mentioning sustainability of eLearning programs in some form. All 11 articles measured sustainability of eLearning on a short-term basis (less than one year). Five of these articles (R2, E3, N0) reported sustainability in a primarily organizational sense, for example, securing long-term incorporations of government plans [19] as well as consistent government, donor, and dealer implementation of eLearning initiatives [52] . Three articles (R2, E1, N0) discussed sustainability in a financial sense such as, adopting technology to maintain teaching quality at reduced unit costs [27] . Hogan discusses the financial sustainability of eLearning as it, "opens the door to accessible and affordable education and that it can be a basis of economic survival for emerging nations" [47] . Another two articles (R0, E1, N1) discussed cultural sustainability in eLearning. Some studies have indicated the potential of financial and organizational sustainability of eLearning programs, while others have admitted that sustainability is still a challenge. For instance, O'Brien and Hardman indicate that eLearning participants of their hand-therapy program expressed a concern for the sustainability of the program after the trainers left since there was no continuing education and professional development [57] .
Challenges
Although the articles included discussion of many benefits of eLearning, such as improved access, student and instructor interest/outcomes, and increased sustainability, articles also highlighted key challenges of using eLearning in the global south. Three key challenges of eLearning were apparent from the scoping review: limited technical infrastructure, cultural disparities, and challenges navigating the technology. The most consistently-cited challenge (nine articles) (R3, E6, N0) was related to implementing eLearning in resource-limited areas that have little to no technological infrastructure. For example, Gulati acknowledged that, although traditional technologies remain more effective and accessible for rural and disadvantaged groups, traditional methods still fail to provide adequate educational opportunities [21] . Gulati also notes that in spite of challenges, developing countries should continue to develop IT infrastructures in rural and deprived areas, as this is often a key catalyst for increased development and opportunity [21] .
Cultural disparities, including language barriers, cultural differences, knowledge differences, and difficulty understanding texts were revealed in 11 articles (R3, E7, N1). For example, an article in the UN Chronicle states that "the lack of content in native languages is a serious impediment to Internet use in many countries", which would hinder the using eLearning programs [59] . This is further supported by the finding that both instructors and participants seemed to have difficulty navigating the eLearning software and would have preferred the option to express themselves in their native language [43, 46] .
Challenges navigating the technology were discussed in three articles (R0, E3, N0). These articles noted attitudes on eLearning and reported that students were unfamiliar with the technology and, therefore, eLearning was not appropriate due to the time constraints of the study, and they did not consider eLearning a better option than traditional learning [31, 33, 42] .
Suggestions for the Future
Many of the articles reviewed (12 articles) (R7, E5, N0) revealed several strategies for future implementations of eLearning programs. Some of the strategies involved developing quality and credible programs [16, 36, 45] , while others suggest encouraging contact between students and students and faculty [23, 43, 45] . In addition, a common recommendation for eLearning initiatives was to develop a partnership between the global north and the global south. The authors suggest that this partnership could not only provide financial support, but provide successful eLearning models from
Discussion
This scoping review explored the question "What is known from the existing literature for effectiveness and sustainability of eLearning for capacity building for community based rehabilitation?" The initial search terms did not uncover eLearning articles directly linked to CBR-potentially indicating that either eLearning is not widely integrated in CBR practice, or that if it is being implemented, it is not being discussed in scholarly venues. A revision of search criteria to eliminate CBR as a required term returned 45 articles and grey literature from fields not explicitly connected to CBR. Key themes related to eLearning in the global south were (a) description of characteristics, (b) benefits, (c) challenges, and (d) suggestions for the future. Many organizations, including WHO and a number of other professional and non-profit organizations, are increasingly turning to information and communication technology (ICT) as a platform for developing online continuing education and training programs for individuals in the global south [60] . As WHO has been using eLearning strategies for several of their programs, eLearning initiatives may be particularly beneficial to the WHO-supported strategy of CBR for community development. Although we were not able to find eLearning specifically linked to CBR practice, we nevertheless believe that the results from articles related to eLearning in fields connected to CBR (e.g., health, social service) in the global south might inform the future application of eLearning for CBR capacity building. Specifically, from this review, we propose that eLearning might be highly sustainable to use in CBR because it is can be a useful tool for increasing accessibility for people with disabilities, ensuring learning that is easily accessible to a rural, or geographically disparate, population using creative or multiple methods of delivery, and increasing sustainability through decreased cost or human resource requirements.
The results from the scoping review uncovered a wide range of disciplines in many different countries that utilized eLearning. These points allude to the generalizability of eLearning and therefore the potential applicability of eLearning to CBR programming for individuals with disabilities and their families, along with professionals, in a wide range of contexts and cultures. Some of the articles discussed the ability of eLearning to reach a diverse population. One of the exclusive features of eLearning is the ability to access the information from any device with web connectivity. For individuals who may be typically excluded from accessing traditional trainings (due to inaccessible training venues, methods, or public transportation systems, etc.) eLearning may provide people with disabilities increased opportunities to engage in capacity development in a location and/or at a time that best meets their personal learning and accessibility needs.
Although eLearning may be an important solution for building knowledge in individuals with disabilities, there may be a void in terms of base knowledge or computer skills that must be considered for future CBR implementations. For example, many people with disabilities are denied educational opportunities and thus may not have the necessary education or computer knowledge to access eLearning-an issue demonstrated by the fact that the majority of learners in the articles we found were educated professionals. The need to build in computer skills training may be included as an essential element of future eLearning in CBR. Additionally, a key lesson highlighted in over 25% of the studies included in this review was the recommendation to implement blended learning in future eLearning projects in resource-constrained areas. Blended learning incorporates traditional learning with an eLearning component. In other words, to supplement the eLearning curriculum, there is hybrid of electronic and face-to-face instruction, or hands-on part of the program. This was a common recommendation where trainings involved acquiring practical skills, such as in medicine [60] . Consideration of blended learning formats for eLearning initiatives may be particularly relevant for professional continuing education in CBR, where development of hands-on skills are often an important component of learning in many components of rehabilitation.
In addition to suggesting the relevance of eLearning for populations generally involved in CBR capacity development, our scoping review uncovered several articles that suggest that eLearning may increase access to education, particularly in areas where educational opportunities are scarce. As CBR's fundamental aim is to locate services as close as possible within local communities, eLearning is highly appropriate and applicable to the goals of CBR to bring services and opportunities into communities, rather than requiring travel to urban areas for access.
This scoping review suggested that when compared with traditional forms of learning, accessing eLearning services did not compromise education gains, but rather outcomes were equivalent, if not better, than traditional learning for knowledge acquisition and skill building [28] . This indicates that eLearning could still provide education in a way that meets high international standards and remains meaningful and helpful to beneficiaries.
Finally, in addition to being appropriate to populations generally targeted for CBR, relevant for bringing services back into local communities and meeting student outcomes, development of eLearning components in CBR may be one strategy for addressing critiques of sustainability in CBR programming. As made evident through the scoping review, sustainability involves many different facets: organizational sustainability, financial sustainability, and cultural sustainability. These different forms of sustainability were all identified in the articles-indicating eLearning's relevance to numerous aspects of sustainability. The articles reviewed noted that eLearning programs have the advantage of mitigating overall costs of education in the long run and of disseminating knowledge across a wide population.
As it relates to financial sustainability, although CBR may have extensive initial costs, partnerships and collaboration between developed countries and developing countries can help offset these costs and provide other mutual benefits, as highlighted by the Millennium Development Goals [61] . Throughout the scoping review, collaborations have been shown to help provide successful guidance, share costs associated with implementing eLearning infrastructure, as well as enrich international relations. Further, after the initial investment in program development and content creation, many eLearning platforms may require much fewer human resources for teaching and course updates, and related activities, and thus eLearning may be more easily sustained with new learners even after funding for a CBR project finishes.
Although eLearning may be a more financially sustainable option in some cases, eLearning may have other challenges related to sustainability, as highlighted in the articles. For example, the inability to institute modern technology in resource-constrained areas continues to be the main challenge when implementing eLearning and, thus, certain types of eLearning may be more conducive to some contexts or areas than others. One recurring solution for delivering eLearning in rural areas with extremely limited infrastructure that emerged from the articles was the use of mobile learning or mLearning. Delivering eLearning through mobile devices may be particularly applicable and relevant to future CBR practice, as mobile devices and wireless networks might enable the most resource-constrained areas to implement ICTs by evading low-bandwidth and substandard computer resources [50] . As smartphones become more affordable worldwide, mLearning may play an integral role in providing education to people in remote and resource-limited areas of the world, an opportunity foreseeable for CBR. mLearning initiatives may allow for more people to participate, as more people may be able to afford mobile phones compared to a computer. Furthermore, according to the Global Mobile Health Report, by 2015, an estimated 500 million people will access mHealth applications on smartphones [62] . Future CBR managers may consider integration of mLearning platforms as a way to mitigate implementation challenges related to limited access to ICT resources.
In addition to mLearning as an option for bringing eLearning to rural areas that have difficulties in implementing modern technological infrastructure was offline learning. In our scoping review, several studies discussed the use of offline material delivered through CD-ROM and USB sticks. Current evidence suggests that over 60% of the worldwide population is not connected to the Internet, most of whom reside in rural areas of developing countries [63] . As such, offline learning may be an important and viable option for ensuring that eLearning in CBR programming reaches communities with limited Internet connectivity.
This review has demonstrated how eLearning holds great promise for strengthening education and skills development within CBR. Yet, future research should explore how to overcome the various challenges that remain with eLearning in disability and CBR. Such challenges might include how to integrate universal design standards and principles in educational material delivered through internet and communication technology; how to adjust training material to the specific needs of disabled people; how to ensure greater technological, financial, and information accessibility; and how to include specific populations such as children with intellectual disabilities and older people in eLearning.
Limitations
Although this scoping review suggests that eLearning could be a useful and viable method for capacity development within CBR programming, our study is not without its limitations. Firstly, the exclusion of articles that did not explicitly link with the "global south" may have excluded articles that could have provided more information on the effectiveness and the sustainability of eLearning that are not impacted by contextual or geographical factors. Secondly, this scoping review grouped many diverse countries under the term "global south", eliminating the subtleties of cultural contexts. Consequently, if researched individually, eLearning in different continents or regions may illustrate different circumstances important to consider in context-specific CBR practice. Thirdly, the search uncovered zero articles linking eLearning and CBR. This likely indicates a gap between research and practice, as casual conversations with organizations implementing CBR leads us to believe that many organizations have already implemented eLearning programs in CBR but these have simply not been captured in academic literature. Expanding the research to include evaluations of eLearning programming among humanitarian organizations was beyond the scope of this review. As such, we are not purporting that eLearning is currently absent from existing CBR programs, but simply that our search of academic literature did not uncover relevant articles on the topic. In spite of these limitations, we believe that this scoping review provides relevant information related to future application of eLearning in CBR.
Conclusions
This scoping review explored existing literature related to eLearning in the global south and discussed the applicability of using eLearning in CBR. Given that a major component of CBR is to build capacity of local populations to better ensure inclusion of people with disabilities, it is important for CBR practitioners to integrate eLearning as a potential tool to ensuring greater relevance, utility, and sustainability of capacity building programming-not just for educated professionals (the population most often reached by eLearning in the global south), but also for people who may simply need greater support achieving minimal education and computer skills requirements before commencing the official training. Further research might focus on finding and evaluating existing eLearning in CBR, determining the sustainability of eLearning programs in the global south, improving access to technological infrastructure for eLearning platforms in the global south, and increasing collaboration between developed countries and developing countries for development of eLearning programs.
